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Pupil premium strategy statement  	 
[bookmark: _Hlk241520928]Our vision is for children to grow and mature in their learning journey, like trees planted beside a stream (Psalm 1:3). Pupil premium helps us remove barriers so that disadvantaged children can belong, participate and achieve well. We use what we know about each child, alongside the wider evidence, to decide where support will make the most difference.
This statement details our school’s use of pupil premium funding in the third year of our 2024–27 strategy to improve outcomes for disadvantaged pupils.
It sets out the planned spending for 2026–27 and reviews the impact of our 2025–26 work using the attainment and attendance evidence available on 28 September 2026.
School overview  
	Detail  
	Data  

	School name  
	Spetisbury Primary School  

	Number of pupils in school   
	190

	Proportion (%) of pupil premium eligible pupils  
	23%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)  
	2024-2027  

	Date this statement was published  
	28th September 2026

	Date on which it will be reviewed  
	September 2027

	Statement authorised by  
	Andrew Brown  

	Pupil premium lead  
	Andrew Brown  

	Governor / Trustee lead  
	Carolyn Cousins  


Funding overview  
	Detail  
	Amount  

	Pupil premium funding allocation this academic year  
	£45,680 (2026–27 financial-year extract; excludes £1,800 service pupil premium)

	Recovery premium funding allocation this academic year  
	£0

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)  
	£0

	Total budget for this academic year  
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year  
	£47,480


Part A: Pupil premium strategy plan  
Statement of intent  
	We always ensure that all teaching staff are aware of those children within their class who are in receipt of any extra funding either through Free School Meals, Services or Looked After Children. Although the size of the grant differs for each group, our principles are that the expectations for all these children are the same and that we want all children within these vulnerable groups to exceed National Progress expectations. The challenges facing the children can be unique and we try to avoid a one size fits all approach.  
We want our disadvantaged pupils to show better than ‘expected progress’ due to the targeted support and focus that we give them. We want the attainment gap   
The key principles of our plan are:  
· Quality first teaching will identify those children at risk of falling behind and therefore teaching will be targeted and scaffolded to support all children’s progress.  
· The needs of pupils from vulnerable groups are assessed and addressed.  
· The plan is owned by all stake holders and as such the success of the plan is built upon all parties sharing ownership and wanting the best for every child.  
· Due to the small size of the funding, the funding will be allocated based on need. Limited funding and resources will mean that not all children will receive every intervention- however our aim remains that all of these children make better than expected progress.  
· The pupil premium does not identify all children who are disadvantaged and so we will continue to address the needs of those vulnerable children who may not be in receipt of the funding.  


  
  	  


Challenges  
This details the key challenges to achievement that we have identified among our disadvantaged pupils.  
	Challenge number  
	Detail of challenge   

	1  
	Independent learning. Some disadvantaged pupils need support to get started, sustain effort when work becomes challenging and use feedback independently. This affects how consistently they apply what they know in lessons.

	2  
	Emotional Wellbeing: Social, emotional, and behavioural issues affecting academic progress. 

	3  
	Language Development: Weaknesses in language and communication, particularly on entry. 

	4  
	Attendance and Punctuality: Attendance issues affecting learning. 

	5  
	Limited Cultural Experiences: Disadvantaged pupils lack a broad range of experiences compared to peers. 

	6
	Higher attainment in reading and writing. In 2025–26, one of seven disadvantaged Year 6 pupils achieved the higher standard in reading and none achieved greater depth in writing. We will identify pupils across KS2 who are ready for greater challenge and check that classroom teaching gives them regular opportunities to develop and demonstrate deeper understanding.


 
 	 
Intended outcomes   
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.  
	Intended outcome  
	Success criteria  

	Disadvantaged pupils who need support with independent learning become more confident in starting and completing work.
	Compared with their autumn starting points, identified pupils start tasks with fewer prompts, use strategies when they get stuck and act on feedback more independently. Teachers check this through classroom observations and samples of independent work.

	Disadvantaged pupils receiving social and emotional support participate more consistently in lessons and at social times.
	Identified pupils make progress against their agreed goals, such as rejoining learning after a setback or taking part in group activities. Staff review progress using pupil feedback and observations.

	Disadvantaged pupils with gaps in oral language or phonics develop the skills they need for early reading.
	Identified pupils make progress from their starting points on language assessments or phonics checks. More disadvantaged pupils meet the expected standard in the Year 1 phonics screening check, with outcomes reviewed as pupil counts as well as percentages.

	Attendance and punctuality improve for disadvantaged pupils.
	Overall attendance rises from 94.4% in 2025–26 to above 96% in 2026–27. Fewer pupils have attendance between 90% and 95%, and repeated lateness reduces among pupils identified for support.

	Disadvantaged pupils can take a full part in clubs, residential visits and music tuition.
	Club participation is maintained or improved from the October baseline of 24 of 29 disadvantaged pupils, excluding Reception. Staff track participation in residential visits and music tuition and follow up with families where cost or practical barriers affect take-up.

	More disadvantaged pupils achieve the higher standard in KS2 reading or greater depth in KS2 writing.
	Termly reviews show that pupils identified for greater challenge are increasingly able to justify interpretations using evidence from a text and make deliberate choices about language and structure in independent writing. Writing moderation checks these judgements. Year 6 outcomes are reported as pupil counts alongside percentages and reviewed against the 2025–26 starting point of one pupil at the higher standard in reading and none at greater depth in writing.


 
 

4  
4  
4  
Activity in this academic year  
This details how we intend to spend our pupil premium in 2026–27 to address the challenges listed above. The overall strategy remains in place for its third year; the annual activities are refined in light of last year’s outcomes.
Teaching (for example, CPD, recruitment and retention)  
Budgeted cost: £17,200 (including approximately £1,000 for Steplab)
	Activity  
	Evidence that supports this approach  
	Challenge number(s) addressed  

	All Aboard Phonics. Continue staff training to secure consistent daily phonics teaching and closely matched decodable reading practice. Use phonics assessments to identify pupils who need additional practice, including those who did not meet the Year 1 standard. Provide matched books for reading in school and at home. Approximately £3,200 towards books, training and staff cover.
	The DfE’s Reading Framework supports systematic synthetic phonics, books matched to pupils’ phonic knowledge and prompt additional practice for pupils who fall behind. DfE Reading Framework.
	3  

	Curriculum planning and responsive teaching. Use assessment to identify gaps in prior learning and plan how teachers will address them through modelling, guided practice and scaffolds that are gradually withdrawn. Review whether disadvantaged pupils can apply their learning independently and whether those ready for greater challenge have opportunities to deepen their understanding. Approximately £2,000 towards teacher release and cover for assessment review and planning.
	The DfE identifies high-quality teaching as central to pupil premium strategy. The EEF’s guidance on metacognition and self-regulation supports explicit modelling and scaffolding so pupils learn to manage tasks more independently. DfE pupil premium guidance · EEF Teaching and Learning Toolkit. GOV.UK
	1, 6

	Vocabulary, language and oracy. Teach vocabulary explicitly and give pupils regular opportunities to rehearse ideas aloud, explain their thinking and use new language in reading and writing. Review oral language needs in Reception and KS1 and build on these foundations across KS2. Approximately £2,500 towards staff training, cover and resources.
	EEF evidence supports purposeful classroom talk, explicit vocabulary development and structured discussion to develop language and comprehension. EEF Oral Language Interventions. EEF
	3

	Reading and writing, including higher attainment. Continue explicit teaching of handwriting, spelling, sentence construction and editing. Identify disadvantaged pupils across KS2 who are ready for greater challenge. In reading, give pupils regular opportunities to justify interpretations using evidence from the text. In writing, give pupils opportunities to apply what they have learned independently and make deliberate choices about language and structure. Review work termly and moderate writing to agree next steps. Approximately £3,000 towards teacher release and cover for reviewing and moderating work.
	The EEF’s KS2 literacy guidance supports explicit teaching of comprehension and composition strategies through modelling and supported practice, with opportunities for pupils to apply these strategies independently. EEF Improving Literacy in Key Stage 2. EEF
	1, 6

	Feedback that pupils can act on. Staff will give clear feedback focused on the next step and build in time for pupils to respond. Leaders will sample work to check whether pupils apply feedback in subsequent tasks. Funded through the coaching and professional development allocation below.
	The EEF’s feedback evidence emphasises giving pupils specific information they can use to improve their work. EEF Teaching and Learning Toolkit. EEF
	1, 6

	Staff development and instructional coaching. Use INSET, staff meetings and coaching to refine classroom routines, modelling, responsive teaching and teacher–TA working. Staff will rehearse specific teaching techniques, receive feedback and revisit them in subsequent coaching sessions. Leaders will check how the changes show up in lessons and pupils’ work. Approximately £6,500, including £1,000 for Steplab licences and support and £5,500 towards staff release and cover.
	The DfE pupil premium menu includes professional development within high-quality teaching. The funding supports staff to practise and refine specific approaches, with leaders checking how they are used in classrooms. DfE pupil premium guidance. GOV.UK
	1, 3, 6


  
  	 


Targeted academic support (for example, tutoring, one-to-one support structured interventions)   
Budgeted cost: £16,800
	Activity  
	Evidence that supports this approach  
	Challenge number(s) addressed  

	Targeted interventions and pre-teaching. Teachers and the SENCO will use assessment to select pupils for short, focused support, including First Number, Nessy, NELI and small-group reading, writing or maths work where appropriate. TAs will deliver planned interventions and provide classroom cover where needed to enable teacher-led pre-teaching. Teachers will review progress after each block and check whether pupils apply the learning independently in class. Approximately £15,000, including £13,500 towards additional TA time and £1,500 towards training, licences and materials.
	EEF evidence supports small-group tuition that is matched to identified gaps and linked to classroom teaching. Its oral language evidence also supports targeted opportunities to develop speaking and listening. EEF Teaching and Learning Toolkit · EEF Oral Language Interventions. EEF
	1, 3

	Digital tools for targeted practice. Use Times Tables Rock Stars and Spelling Shed to give identified pupils regular practice in specific number facts and spelling patterns. Provide access in school where needed and check improvement through classroom assessments and independent work. Approximately £900 towards subscriptions and device costs.
	School assessment and usage records provide a starting point for deciding who needs additional practice. Teachers will use independent work and assessment to judge whether that practice is helping pupils retain and apply what they learn.
	1

	EYFS and KS1 reading resources. Use matched decodable books for additional practice with pupils identified through phonics assessment. The books are costed under All Aboard Phonics in Teaching.
	The DfE recommends matching decodable texts to pupils’ current phonic knowledge so they can practise applying the sounds and words they have been taught. DfE Reading Framework. GOV.UK
	3

	Parent workshops on reading and writing. Offer practical workshops for KS1 and KS2 families. Model how adults can support reading at home, discuss vocabulary and help children rehearse ideas before writing. Provide examples families can use at home. Approximately £900 towards staff preparation and delivery time and take-home materials.
	EEF evidence on parental engagement supports giving families practical strategies and resources they can use to support learning at home. EEF Teaching and Learning Toolkit. EEF
	3


  
  	  


Wider strategies (for example, related to attendance, behaviour, wellbeing)  Budgeted cost: £11,680
	Activity  
	Evidence that supports this approach  
	Challenge number(s) addressed  

	ELSA support. Provide targeted sessions for pupils whose social or emotional needs affect their participation in school. Agree individual goals and review progress using pupil feedback and staff observations. Signpost families to the Mental Health Support Team or Early Help where appropriate. Approximately £3,500 towards trained staff time to deliver and review sessions.
	School observations and pastoral records identify pupils who need support. The EEF’s social and emotional learning evidence supports explicit teaching and practice of skills such as managing emotions and building relationships. EEF Teaching and Learning Toolkit. EEF
	2

	Structured lunchtime provision. Provide supported games and activities so pupils can join in, build relationships and practise playing cooperatively. Staff will review participation and how well identified pupils manage social times. Approximately £3,000 towards staff time and resources.

	Staff observations at lunchtime help identify pupils who need support to join in and manage social situations. The DfE’s wider strategies include approaches to social and emotional wellbeing and behaviour. DfE pupil premium guidance. GOV.UK
	2

	Attendance and punctuality. The school office and leaders will monitor attendance and lateness, contact families early when patterns emerge and agree next steps where support is needed. Prioritise pupils whose attendance is declining or who are repeatedly late. Approximately £2,000 towards office staff time for monitoring and follow-up.
	In 2025–26, disadvantaged pupils’ attendance was 94.4%, and 14 of 36 had attendance in the 90–95% range. This gives the school a basis for early follow-up. The DfE pupil premium menu includes approaches to improving attendance. DfE pupil premium guidance. GOV.UK
	4

	Pupil conferencing. Meet with disadvantaged pupils to discuss what helps them learn, where they get stuck and which opportunities they would like to take part in. Use these conversations alongside assessment and participation records to agree practical next steps. Delivered through existing staffing.
	Pupil conversations provide direct evidence of barriers that may be missed in assessment or participation records. Staff will check whether the agreed actions improve independence or participation.
	1, 2, 5

	Access to enrichment. Subsidise residential visits, clubs and music tuition where cost is a barrier. Monitor take-up and speak with families to identify practical barriers as well as financial ones. Approximately £3,180 towards participation costs.
	In October 2026, 24 of 29 disadvantaged pupils, excluding Reception, attended at least one club. This gives the school a baseline for monitoring access and following up with families where appropriate. The DfE’s pupil premium menu includes enrichment activities. DfE pupil premium guidance. GOV.UK
	5

	Little Troopers groups for service pupils. Our ELSA runs weekly groups using the Little Troopers at School resources. The groups give service pupils time to talk about their experiences with peers, build relationships and develop strategies for managing changes such as a parent being away or moving school, where relevant. Approximately £1,800 in service pupil premium contributes towards ELSA time to plan and deliver the weekly groups.
	Little Troopers at School provides resources designed around the experiences of children from Armed Forces families. We will use pupil feedback and ELSA observations to review whether children feel supported and find the sessions helpful. Little Troopers at School
	2


  
Total budgeted cost: £45,680 +1,800 services pupil premium 



Part B: Review of outcomes in the previous academic year  
Pupil premium strategy outcomes  
	Measure
	PP pupils
	Non-PP pupils

	Year 6 combined expected standard
	5/7 (71%)
	20/26 (77%)

	Year 6 mathematics expected
	6/7 (86%)
	22/26 (85%)

	Year 6 reading expected
	5/7 (71%)
	22/26 (85%)

	Year 6 writing expected
	5/7 (71%)
	21/26 (81%)

	Year 6 combined higher standard
	0/7 (0%)
	7/26 (27%)

	Year 6 reading higher standard
	1/7 (14%)
	13/26 (50%)

	Year 6 writing greater depth
	0/7 (0%)
	7/26 (27%)

	Reception good level of development
	1/3 (33%)
	20/25 (80%)

	Year 1 phonics standard
	3/5 (60%)
	17/19 (89%)

	Year 4 multiplication full marks
	2/3 (67%)
	10/28 (36%)

	Year 4 multiplication mean score
	20.3 / 25
	20.5 / 25


Attendance 3 September 2025 to 22 July 2026
	Measure
	PP pupils
	Non-PP pupils

	Overall attendance
	94.4% (36 pupils)
	95.5% (156 pupils)

	Persistent absence
	2/36 (5.6%)
	11/156 (7.1%)

	At risk of persistent absence
	14/36 (38.9%)
	50/156 (32.1%)

	Authorised absence
	4.0%
	3.1%

	Unauthorised absence
	1.6%
	1.4%



What we can conclude 
The Year 6 combined expected-standard gap was six percentage points, while mathematics was broadly in line with peers. Reading and writing at higher standards, early language and phonics, and overall PP attendance remain priorities. The lower PP persistent-absence rate sits alongside more PP pupils at risk of persistent absence. We will review each child’s progress, attendance and participation in interventions, ELSA, trips, clubs and music tuition. 

Externally provided programmes  
The original statement listed NELI, Spelling Shed, TTRS, Nessy and Spag.com. 
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